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Objective: The present study was conducted with the aim of determining the mediating
role of academic hope in the relationship between academic possible selves and academic
commitment.

Methods: The method of this research was correlational and structural equation type. The
statistical population was the students of different academic levels of Shiraz University
in the academic year of 1401. The participants of the research included 253 male and
female students of Shiraz University who were selected by available sampling method
and answered three questionnaires: possible selves (Oyserman et al., 2004), academic
hope (Simpson, 1999) and academic commitment (Human - Vogel and Rabe, 2015). In
order to investigate the proposed research model, the structural equation modeling method
was used, and to determine the mediating role of the academic hope variable, the bootstrap
method was used in Amos software.

Results: The findings from data analysis showed that academic possible selves were a
direct and significant predictor of academic hope (P<0.05). Also, academic possible
selves were able to positively and significantly predict academic commitment both
directly (P<0.01) and through academic hope (P<0.01).

Conclusions: In general, the results of the present study indicate the importance and
effective role of academic possible selves in increasing academic hope and academic
commitment. Therefore, considering the effective role of possible selves in increasing
academic hope and commitment to education, it is necessary for educational planners and
counselors to design the necessary interventions to develop academic possible selves.
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Extended Abstract
1. Introduction

Many of us spend a considerable amount of time daydreaming and imagining the future.
Contrary to common belief, research has shown that imagination has powerful
consequences (Dunkel & Kerpelman, 2006). In this regard, Markus and Nurius (1986)
introduced the "Possible Selves Theory" to describe individuals’ representations of the self
in the future. Possible selves are cognitive manifestations of one’s goals, desires,
motivations, fears, and enduring threats, which serve motivational functions for future
behavior and help regulate human actions. These possible selves function motivationally in
two ways: approach-oriented (motivating one to realize them) or avoidance-oriented
(motivating one to prevent their realization) (Markus & Nurius, 1986). When vividly and
strategically imagined (i.e., plausible possible selves), they gain the capacity to regulate
behavior (Oyserman & Fryberg, 2006). The present study examines the emotional and
motivational outcomes of possible selves in the academic domain. Specifically, academic
possible selves are the mental representations students create of their future in terms of
education and scholarly achievement. These images act as motivational and self-regulatory
tools in educational settings, assisting students in maintaining focus, controlling their
behavior, and striving consistently to achieve their academic aspirations and avoid
associated concerns (O'Donnell & Oyserman, 2022). Imagining future selves elicits
emotional responses. Academic hope is a conscious, positive, and activating emotion
(Pekrun, 2006), typically experienced when individuals evaluate the prospect of success
positively and perceive a certain degree of control over the situation. According to Snyder’s
theory (2002), academic hope involves the setting of educational goals by students, the
development of pathways for achieving (or avoiding) those goals, and sustaining agentic
thinking throughout the process to maintain the necessary energy and motivation. Given the
conceptual proximity of these two constructs, academic possible selves, through cognitive
representation of goals, consideration of strategic pathways, and personal agency, can
contribute to the development of academic hope. Another construct addressed in this study
Is academic commitment, which—based on prior research on the motivational outcomes of
possible selves (Oyserman et al., 2015; Vasilevskaya & Molchanova, 2021)—is considered
an additional outcome variable. Human-Vogel and Rabe (2015) examined academic
commitment in terms of students’ long-term persistence and engagement in study activities,
their satisfaction with academic efforts, the extent of their investment in academic tasks,
their perception of the attractiveness of alternative options over studying, and the perceived
personal significance of their academic pursuits as a source of meaning in life. It is expected
that plausible academic possible selves, by motivating and regulating behavior through the
provision of strategic pathways and future-oriented roadmaps, can enhance students’
perseverance and investment in their academic tasks, thereby strengthening academic
commitment. Moreover, numerous studies have shown that hope can predict academic
performance (Snyder, 2002; Dortaj & Mehralian, 2018; Narimani & Hedayat, 2020;
Dehghani et al., 2022). As previously noted, according to Snyder’s theory (2002), academic
hope encompasses the pursuit of academic goals through simultaneous use of pathway and
agency thinking. It is therefore expected that students with high levels of academic hope
can maintain the motivation and energy necessary to achieve their academic goals and
commitments and overcome obstacles along the way. Based on this theoretical framework,
the research hypotheses were formulated as follows:

1. Academic possible selves are a direct predictor of academic commitment.
2. Academic possible selves are a direct predictor of academic hope.
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3. Academic hope mediates the relationship between academic possible selves and
academic commitment.

2. Materials and Methods

The present study employed a correlational research design using structural equation
modeling (SEM). The statistical population consisted of students at various academic levels
from Shiraz University during the 2022-2023 academic year. A total of 253 male and
female students from Shiraz University participated in the study. Participants were selected
through convenience sampling and completed three questionnaires: the Possible Selves
Questionnaire (Oyserman et al., 2004), the Academic Hope Scale (Simpson, 1999), and the
Academic Commitment Scale (Human-Vogel & Rabe, 2015). To examine the proposed
research model, structural equation modeling was conducted. The mediating role of
academic hope was tested using the bootstrap method in AMOS software.

3. Results

The data analysis revealed that academic possible selves significantly and directly predicted
academic hope (5 = 0.20, p = 0.011). Additionally, academic possible selves were found to
positively and significantly predict academic commitment both directly (8 = 0.21, p =
0.004) and indirectly through academic hope (# = 0.13, p = 0.01).

As shown in Table 1, when academic hope was entered into the model as a mediator, the
direct effect of academic possible selves on academic commitment was no longer
significant.

Table 1. Direct, Indirect, and Total Effects of Academic Possible Selves on Academic Commitment
Academic commitment

Academic Direct P Indirect P Total P
possible Selves
(Plausibility 0.12 0.09 0.13 0.01 0.25 0.004
Score)

Note. B = standardized regression coefficient; p = significance level.

4. Discussion and Conclusion

The present study aimed to investigate the mediating role of academic hope in the
relationship between academic possible selves and academic commitment. The findings
indicated that academic possible selves were significant direct predictors of both academic
hope and academic commitment. Furthermore, academic possible selves positively and
significantly predicted academic commitment through the mediating role of academic hope.
As expected, these results are consistent with previous research that has examined the
influence of possible selves within academic contexts. In this study, the plausibility score
was used as an operational definition of academic possible selves. Plausibility refers to the
degree to which possible selves and their associated strategies are sufficiently detailed and
concrete, such that they provide a clear roadmap toward the envisioned future (Oyserman
et al., 2004; Horowitz et al., 2020). In other words, a higher plausibility score indicates that
an individual has generated more possible selves and more strategies to attain them.
Academic commitment, as noted earlier, refers to persistence and continuity in academic
efforts, satisfaction with academic pursuits, investment in academic tasks, prioritization of
study over competing alternatives, and perceiving one's studies as personally meaningful
and aligned with a sense of purpose in life. When students envision possible selves along
with strategies to achieve them and reach a high plausibility score, they are likely to
experience greater motivation. Moreover, the presence of well-defined strategies lends
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possible selves the capacity for self-regulation (Oyserman & James, 2012). Through their
self-regulatory power, possible selves can guide and sustain behavior over time, supporting
continued effort toward the realization of future-oriented academic aspirations.
Accordingly, plausible academic possible selves can, through their motivational and self-
regulatory properties, foster greater persistence in academic endeavors, increased
investment of time and energy in studying, greater prioritization of academic tasks over
competing alternatives, enhanced satisfaction with academic work, meaningful
commitment, and ultimately, a stronger overall academic commitment. Moreover,
envisioning realizable possible selves accompanied by pathways to achieve them leads
students to perceive themselves as agents capable of attaining their academic goals. This
agentic self-perception gives rise to the experience of academic hope, as hope encompasses
both the strategies (pathways) and the sense of agency necessary to pursue goals. The
mediating role of academic hope in the relationship between possible selves and academic
commitment can be understood in this light: plausible academic possible selves, by their
motivational and regulatory nature, activate positive emotions—specifically academic
hope—through fostering agency and offering a roadmap toward the future. In other words,
when students hold plausible academic possible selves, they are more likely to evaluate
academic success positively and perceive a certain degree of control over outcomes. These
conditions increase the experience of academic hope. Hope, as an activating positive
emotion, then motivates students to engage with their academic responsibilities and fuels
their desire to achieve academic success. Given the motivational nature of academic
commitment, this relationship aligns with Pekrun’s (2006) model, which posits that
emotions precede motivational outcomes. Therefore, when conditions are created that allow
students to form more plausible academic possible selves, they are likely to experience
greater academic hope. This activating positive emotion contributes to sustained effort in
studying, higher satisfaction with academic work, prioritization of academic tasks, greater
investment in coursework, an increased perceived importance of academic studies (i.e.,
meaningful commitment), and ultimately, stronger overall academic commitment. In light
of the significant influence of academic possible selves on fostering academic hope and
commitment, it is essential that educational policymakers and academic counselors develop
interventions aimed at cultivating students' academic possible selves.

5. Ethical Considerations

Compliance with ethical guidelines: All ethical principles are considered in this article.
The participants were informed about the purpose of the research and its implementation
stages. They were also assured about the confidentiality of their information and were free
to leave the study whenever they wished, and if desired, the research results would be
available to them.
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